Are Fieldwork Students Listening?
Providing students with feedback during hands-on clinical experiences has shown to improve self-confidence, clinical skills, and professional behaviors to shape allied health students to deliver quality
patient care (Archer, 2010; Hanson, 2011). One study revealed 75%
of the college students surveyed felt that feedback assisted with their
improvement of future performance (Higgins, Harley, & Skelton,
2002), while another found that 90 third-year medical students were
six times more confident after receiving feedback from their clinical
supervisor (Cottrell, Thammasitiboon, Cannarella, Jacques, & Shumway, 2008). In the field of occupational therapy, a recent qualitative
study was performed to determine if the use of feedback was found to
assist with the development of clinical skills and professional behaviors (Hanson, 2011). Hanson (2011) interviewed 60 fieldwork educators that revealed themes supporting the use of feedback as an effective tool to improve the student’s professional development.

feedback was used more often if it was timely, personalized, constructive, and given continuously. Taking into consideration the
above factors could facilitate the use of feedback in various performance contexts.
Several strategies are used to develop occupational therapy students’
clinical skills and professional behaviors to guide the application of
knowledge learned in the classroom into the clinic setting to safely
deliver quality patient care. Feedback is one such strategy used in
the fieldwork environment to create competent health care providers;
however, feedback needs be accepted and interpreted as intended to
guide students through this process of applying theory to real-life
situations. Occupational therapy educators should continue to develop an understanding of the factors influencing the application of
feedback given to the student in order to feel like their valuable time
is not wasted.

As an educator within the occupational therapy profession, I provide
written and verbal feedback to students so they can gain insight into
their performance within various contexts. The expectation is for the
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student’s learning style. Mui Lim and Rodger (2010) revealed that
by
some students learned from seeing and hearing information, while
others preferred time to think and discuss answers. Identifying the
Karen Rathgeber, MHS, OTR/L
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accept, process, and apply the feedback as intended. Finally, the
study by Mazotti, O’Brien, Tong, and Hauer (2011) revealed that

